
grUfit ( ‘вiтаю’). У дадзен^1м выпадку назiраецца частковая страта семантычнай iнфармацыi i несупадзенне 
мауленч^1х адзiнак абедзвюх моу паводле лексiка-грамат^Iчнай структуры.

III ты п. В iтаннi пры  уваходзе у хату. Канструкц^Ii такога тыпу у беларускай мове дазваляюць 
канкрэтызаваць камунiкацыйную сiтуац^IЮ (ужываюцца пры уваходзе у хату) i маюць дадатковае 
пр^1рашчэнне у  хату, напрыклад: -  Вечар добры у  хату! Кеб жылося i кеб вялося! -  сказау ён звонка i 
цвёрда [2, с. 127]. // “Guten Abend allerseits im Haus! Hochleben und gedeihen sollt ihr!” r ie f er laut und ver- 
nehmlich [3, с. 163].

Пры перакладзе на нямецкую мову назiраецца эксплiкац^Iя беларускамоунага вiтання шляхам 
дабаулення лексемы allerseits ( ‘усiм’) i ужывання iншай склонавай формы назоунiка хата. Параун.: бел. 
вечар добры у  хату (‘прывiтанне пры уваходзе у хату’) -  ням. guten Abend allerseits im Haus ( ‘добры 
вечар усiм у хаце’). Вiтаннi арыгiнала i перакладу в^хражаюць аднолькавае значэнне, аднак часткова 
адрознiваюцца паводле кампанентнага складу i грамат^хчнай структуры.

Або: -  Памагай бог у  хату! -  голасна сказау Яухiм, зiрнуу вясёлымi маслянiстымi вочкамi на Ганну [2, 
с. 372]. // “Gottes Segen sei diesemHaus beschieden! ” sagte Jauchim lauthals undstrahlteHannamit seinen oligen 
Augen an [3, с. 487]. Кантамiнаваная формула мауленчага этыкету з в^хразнай нац^хянальнай спец^Iфiкай 
памагай бог у  хату, якая утвар^хлася з дзвюх адзiнак -  памагай бог i добры дзень у  хату, адначасова в^хражае 
як прывiтанне, так i пажаданне поспеху гаспадарам. Для перадачы беларускамоунага в^хразу на нямецкую 
мову уж^1ваецца адзiнка з той жа паняццевай асновай Gottes Segen sei diesem Haus beschieden (‘няхай гэтаму 
дому будзе падаравана Божае бласлауленне’), аднак iншай лексiка-грамат^Iчнай будовай.

IV ты п. П рацоуны я вiтаннi. Для беларусау характэрна таксама ужыванне вiтанняу з добраз^Iчлiвым 
пажаданнем людзям, як1я працуюць, бо самую значную частку будняу займала праца. Яе значнасць 
падкрэслiвалася сiстэмай працоун^хх вiтанняу, большасць з як1х мела вiд добразычэнняу (утрымлiвала 
пажаданне Божай дапамогi).

Разгледзiм прыклад з “Палескай хронiкi” : -  Памагай бог! -  пра^пеу, улучыушы момант [2, с. 302]. // 
“Gotthelfe d ir”, krachzte er in der kurzen Pause zwischen zwei Schlagen [3, с. 398]. Параун.: бел. памагай бог 
(‘разм. выказванне пажадання поспеху, удачы у працы, у якой-н. справе’) -  ням. Gott helfe dir (‘памагай 
табе бог’). Звароты дзвюх моу маюць аднолькавую семантыку, аднак вiтанне у перакладзе вызначаецца 
большай колькасцю лексiчн^Iх кампанентау (дадаецца займеннiк dir ‘табе’).

Т ак1м чынам, для вiтання пры сустрэчы на вулiц^I, пры уваходзе у хату у беларусау iснуюць устойлiвыя 
кананiчн^Iя звароты, большасць з як1я мае адметную нац^хянальна-культурную семантыку i характары- 
зуецца шматварыянтнасцю ужывання у адной i той жа камунiкац^IЙнай сiтуацыi. Пакольк1 формулам 
мауленчага этыкету уласцiвы нац^1янальна-культурн^1я канатац^Ii, iх пераклад часта выклiкае цяжкасцi.

Памiж этыкетн^Iмi мауленчымi адзiнкамi са значэннем вiтання у нямецкай i беларускай мовах 
назiраюцца значн^хя адрозненнi, бо у формулах мауленчага этыкету найбольш ярка адбiваюцца культур- 
н^1я i гiстар^Iчн^Iя асаблiвасцi народа.

Аднак назiраюцца i унiверсальн^Iя семант^1чн^1я прыкметы. Нямецкамоун^хя формулы вiтання, 
як i беларускамоун^1я, уключаюць акрамя семы прывiтання, таксама семы пажадання i бласлаулення. 
Прывiтанне у абодвух народау -  гэта не тольк1 данiна ветлiвасцi, але i падзяка Богу за магчымасць жыць, 
мець зносiны з людзьмi. Падчас прывiтання не тольк1 жадаюць дабра адзiн аднаму, але i бласлауляюць.
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LEARNING TO LEARN COOPERATIVELY

Tadeush T. (M ogilev State A. Kuleshov University, Chair o f  Foreign Languages)

Abstract. The article deals with cooperative learning method which makes the learning process interesting. When students 
of different performance levels cooperate with each other in working towards a desired goal, they are responsible for their peers’ 
learning process as well. Everyone succeeds when the group succeds.
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Cooperative learning is a type of instruction whereby students work together in small groups to achieve a 
common goal. Cooperative learning has become increasingly popular as a feature of Communicative Language 
Teaching (CLT) with benefits that include increased student interest due to the quick pace of cooperative tasks, 
improved critical thinking ability, and the opportunity to practice both the productive and receptive skills in a 
natural context. Teacher’s role changes from giving information to facilitating student’s learning.

The array of benefits extends beyond increased language learning to include increased self esteem and 
tolerance of diverse points of view .Although cooperative learning has numerous variations D.W. Johnson and 
K.E. Johnson indicate five features of a successful cooperative learning activity:

1) students learn that their success depends upon working together interdependently;
2) students are individually accountable while achieving group goals;
3) students support and assist one another’s success through face-to-face interactions;
4) students develop social skills by cooperating and working together effectively;
5) students as a group have the opportunity to reflect on the effectiveness of working together [1].
When these principles are realized, cooperative learning creates a rich environment for students to learn 

language and simultaneously develop their capacities for collaborative twenty-first-century communication and 
problem solving. Students can reap all of these benefits by working cooperatively in the classroom, so it is no 
wonder that teachers desire to pool the resources in our classrooms, namely our students, to maximize student 
learning through cooperative learning opportunities.

Many of the strategies that our discipline embraces as the most appropriate means for reaching our students 
are, in fact, culturally specific and driven by assumptions about communication that, at times, need to be taught 
explicitly for such activities. Often there are cultural elements to our expectations of how English learners should 
interact in groups, and depending on the students’ familiarity with those norms, interactions may have varying 
degrees of success. For example, not all students are used to working in groups to accomplish a task, especially if 
they are accustomed to a more teacher-centered form of instruction. In addition, students have culturally specific 
communication styles that can impede cooperation within a group [2].

Language teachers hoping to implement success in cooperative learning activities with learners might 
consider the following seven suggestions for helping students to learn cooperatively [3].

Suggestion 1: Make students aware of the purpose and benefits of learning cooperatively. In addition to the 
academic benefits, cooperative learning provides a natural context for students to explore language. It is helpful 
to begin talking with students about why cooperative learning is something that belongs in the English language 
classroom. Teachers can address the value that the activities have for the students by asking them to discuss the 
following questions:

What are some things that you do by yourself and what are some things that you do with others?
What things can we do better in groups? Why?
What skills must we use when working in groups?
How will we use these skills in the future?
Why would we want to study this specific topic in group?
Furthermore, when group work is prefaced with a group discussion, students are already engaged with each 

other when group activity begins. When students are aware of the purpose and benefit of functioning in groups, 
they will be more willing to adapt their behaviors for successful completion of the activities.

Suggestion 2: Practice cooperation skills with nonacademic games. Even before using cooperative learning 
to address an explicitly academic subject, provide situations for students to communicate in small groups for 
nonacademic purposes. By trying out cooperative learning in a game-like setting, students are exposed to the sorts 
of demands that future academic cooperation will require.

Suggestion 3: Change the culture of your classroom. Consider providing students with opportunities to 
practice communication within a group by allowing whole class conversations to occur freely without constant 
teacher direction. The teacher can create discussions that overlap and build upon the students’s ideas by providing 
a simple “What i f ’ statement to initiate discussion. In addition allow students to develop their oral language and 
critical thinking skills built upon their own interwoven ideas.

Suggestion 4: Establish ground rules for all cooperative learning activities. Learners need established 
boundaries and expectations, but the rules of group work activities may differ greatly from the typical classroom 
lesson plan. Firm ground rules should be established so that students are clear on what is expected of them during 
this type of instruction. Students need to be explicitly taught rules for communicating in groups that may differ 
from the classroom rules with which they are familiar.” Here are three basic rules for cooperative learning:

1. Always ask for help when something is confusing.
2. Always offer help to those who ask for it.
3. Everyone’s ideas should be heard.
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Suggestion 5: Balance student status. We have all witnessed occasions when high-status students dominate 
group activities while low-status students tend to withdraw from the activity or defer to high-status students. The 
idea is that each student has a particular status determined by the expectations created by themselves and their 
peers within their group before they even have the opportunity to attempt a task.

Suggestion 6: Assign roles. Offer a framework of responsibilities for the students by providing them with 
specific roles that change daily within their groups. Many times students are unaware of the individual tasks 
that are necessary to complete an activity as a group. There are four examples of possible roles four students to 
perform as a group:

-  planner;
-  translator;
-  group guide;
-  supply supervisor.
Suggestion 7: Provide demanding tasks. Give students an authentic reason for participating in a cooperative 

task; that is, provide tasks that the students cannot complete independently.
While cooperative learning is often time consuming, by working together, students simultaneously strengthen 

both their basic interpersonal communication skills and their academic language proficiency.
Cooperative learning, like most things, is socially constructed. Just as we provide students with knowledge 

of subject-verb agreement or vocabulary, we should also lead them to learn why and how to work better together.
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ФОРМИРОВАНИЕ ПРЕЗЕНТАЦИОННЫХ УМЕНИЙ 
НА ЗАНЯТИЯХ ПО АНГЛИЙСКОМУ ЯЗЫКУ

Тарасова Н. В. (Учреждение образования «М огилевский государственный университет 
имени А. А. Кулешова», кафедра английской филологии и культуры)

Аннотация. Презентационн^1с нав^1ки и умения -  это одна из профессиональн^гх компетенций, которыми должен обла­
дать специалист для успешного выстраивания своего профессионального пути. Наработка этой компетентности происходит 
в процессе профессионального обучения в вузе.

На современном этапе развития общества важной задачей для студентов высших учебн^1х заведений 
является не только практическое овладение иностранным языком, но и приобретение коммуникативн^1х 
навыков и умений, которые могут помочь им эффективно использовать иностранн^хй язык в сфере про­
фессионального общения. К таким коммуникативн^хм навыкам и умениям относятся навыки и умения 
проведения презентаций.

Презентация -  вид публичной речи, который представляет собой процесс двусторонней коммуника­
ции между презентующим и аудиторией. Она сочетает элементы подготовленного монолога и спонтанн^хх 
элементов диалога. Следует отметить, что сегодня без презентации не обходится практически ни один 
проект.

Презентация на занятиях по английскому языку может быть как целью обучения, так и средством для 
овладения и совершенствования умений и навыков говорения.

Успешность презентации зависит от следующих факторов:
-  достижение студентами определенного уровня сформированности умений и навыков как подготов­

ленной, так и неподготовленной иноязычной монологической речи;
-  овладение речевыми клише;
-  знание структурн^хх особенностей презентации и логической последовательности ее компонентов.
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